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Abstract

Peer support is a non-hierarchical, judgement free meeting of two people with shared
experiences that is grounded in listening and empathy. The purpose of my study is to evaluate
the effectiveness of a scenario-based training workshop for peer support volunteers with the
goal of building resources and implementing a Peer Support Program at Capilano University.
Volunteers previously attended training workshops covering ethical considerations and active
listening. My project was centered around the addition of a scenario-based role-playing
workshop meant to equip volunteers with practice providing support or referrals in difficult
scenarios with an actor in a controlled environment. Immediately after the scenarios, volunteers
received feedback from clinically trained Faculty in Psychology. After the workshop, volunteers
were interviewed to examine the effectiveness of scenario-based training in general as well as
to provide insight to shape future workshops. It is crucial that the training is thorough and
effective, and volunteer feedback provides a level of analysis that can’t be obtained from
observation alone. Two main takeaways from the study were that the addition of a
scenario-based training workshop did increase volunteer confidence and we received insightful

feedback on how to structure the workshops in the future.

Note: All volunteers are referred to by the gender neutral ‘they/them’ to add anonymity to their
insights as, due to the small sample size, they could be directly identifiable through the use of

personal pronouns.



Introduction

“Sometimes all we need is someone who understands our journey, someone
who has been through similar experiences. Peer support provides that
understanding and empowers us to conquer challenges we never thought
possible.”

— Michael Johnson

University students face a multitude of challenges throughout their time at school
including academic, social, and financial stressors along with a high prevalence of mental health
disorders. Despite this, they are the least likely age demographic to seek help for mental health
related issues (Grégoire et al., 2022; Osborn et al., 2022; Suresh et al., 2021). Suresh et al.
(2021) suggested this may be due to social stigma, low perceived need, lack of time, and
aversion to the hierarchical system of therapy. It's clear that students need support, but not
every student is in a position that will allow them to seek out professional counselling, whether
the barriers be finances, time, stigma, or otherwise. In an attempt to support students, promote
well-being, and help destigmatize mental health, some universities have begun to implement
local Peer Support Programs.

Peer support is defined as a non-hierarchical meeting of at least two people, grounded in
shared experiences, offering support, encouragement, and a listening ear that offers a level of
empathy that is often missing in professional counselling relationships (Meehan et al, 2002).
There are a multitude of reasons why peer support is a beneficial addition to universities,
including the following:

- Students who interact with peer support workers show improved mental well-being,

stress management, self-esteem, and self-efficacy (Crisp et al., 2020; Reis et al., 2021;

Suresh et al., 2021).



- Students who act as peer support volunteers show improved mental and physical
well-being, self-esteem, confidence, and communication skills, as well as it being an
excellent learning experience for those pursuing careers in helping professions (Crisp et
al., 2020).

- Peer support programs are a complimentary service to counselling and can take
pressure off of overburdened counselling services (Maillé et al., 2024; Suresh et al.,
2021).

Peer support workers do not provide advice or diagnosis, but are a middle ground between
speaking to a friend and attending a professional counselling session, where they offer a
non-judgemental, empathetic ear to those who need to be heard and understood. They can also
provide resources to students who may be seeking further care from a professional.

Empirical research on peer support in a university setting is limited, but what does exist
leans towards the benefits of peer support on university students. Having a safe space to talk
about what is on their mind improves the psychological flexibility of students through the
authenticity and respect of a person who has had similar experiences (Grégoire et al., 2022;
Suresh et al., 2021). Through its reciprocal nature, peer support also benefits the mental health
of peer support workers, and offers a chance to improve their confidence through building their
communication and organizational skills, while enhancing their well-being (Crisp et al., 2020).

A Legacy Project

To add to the limited available research on peer support, particularly from the view of
peer support workers, the current study follows the implementation of a peer support program
for students at Capilano University. Implementing a peer support program at Capilano University
has been a student-led, and Faculty-supported project evolving since 2022. Initially, our
research focused on the benefits of peer support, providing training and implementation goals
for establishing the program at Capilano University. Minimum standards for training included a

focus on active learning, such as role-play and discussions covering self-awareness, ethical



boundaries, empowerment, and communication skills (Mackenzie, 2023). Training began in fall
2023, in which peer support volunteers were recruited through the university’s psychology club
“We’re PSYCHED!". Volunteers were students who wanted to provide peer support to other
students on campus, as well as practice the application of theoretical concepts they had learned
in their course work. The student volunteers attended two experiential workshops which focused
on active listening, ethical considerations, boundary setting, and volunteer safety through
discussions and practice with active listening (Myers, 2024).

Scenario-Based Training and the Volunteer Experience

Despite the non-hierarchical and informal nature of peer support, it is still crucial that
volunteers are adequately trained in the skills necessary to safely provide the needed support in
a manner that is both structured and professional (Myers, 2024). It was discussed that while the
2023 workshops were invaluable, more experience in the practical application of the skills
learned would be beneficial to the volunteers. Therefore, to ensure the peer support volunteers
were prepared and confident to deliver peer support in a pilot version of the program, they
attended an additional workshop that focused on scenario-based training - in which students
considered different, potentially difficult, situations and topics that could arise when delivering
peer support - and then practiced a scenario with a trained actor. Following the scenario-based
training workshop, volunteers were interviewed using semi-structured interviews in order to
provide insight into the effectiveness of the workshop and feedback on future directions of
training.

Scenario-based training is an approach which uses scenarios to achieve specific
learning intentions through engagement, self-discovery of knowledge, and reflective learning
(Caltabiano et al, 2018). Learning is more meaningful in this context, as role-playing replicates
the chosen scenario in the safety of the classroom, making it a low-risk endeavour (Caltabiano
et al., 2018; Oh & Solomon, 2014). Role-playing is an effective form of scenario-based training

for teaching interviewing skills, such as exploring issues, asking questions, and how to keep the



conversation moving forward (Caltabiano et al, 2018). It consists of participants taking on
specific roles in a simulated scenario with the goal of fulfilling a specific set of learning
objectives in order to practice skills and gain insights in a controlled and safe environment (Oh &
Solomon, 2014). Role-playing has also shown promise as an efficient and effective way to foster
skill development without having to worry about the ethical concerns of direct patient care
(Fowles et al., 2022). Additionally, students who completed role-playing scenarios reported
feeling more confident in the application of their learned skills than had they only received
instruction (Oh & Solomon, 2014). Role-playing can also feel artificial or forced, to avoid that,

Oh and Solomon (2014) recommend the use of actors or unfamiliar people to increase the
novelty of the experience and prevent volunteers from getting stuck in habits that form when
consistently interacting with the same people.

As the previous workshops were held some time before the addition of this experiential
workshop, it was important that an aspect of the workshop also reviewed boundaries,
confidentiality, dealing with difficult situations, and a review of what it means to be a peer
supporter (Bourdon et al., 2023). In order to have time to cover the material, the four volunteers
were split into two groups, and two separate training workshops were held. The workshops were
supervised by clinically trained faculty members from the Capilano University Psychology
Department in order to ensure the training was effective and safe, and to provide feedback to
the volunteers. The training began with a discussion based review on the role of a peer support
volunteer, confidentiality, and referrals. In order to ease situations where referrals were needed,
| created a resource book (Appendix A) highlighting on-campus and off-campus supports, such
as counselling, Crisis Centre BC, and more. Having access to a variety of resources in peer
support is crucial, as volunteers may be faced with situations that go beyond active listening and
require further support. In order to make the role-playing as realistic as possible, an actor was
hired and provided with scenarios prior to the workshop. Two scenarios were provided to the

actor:
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1. a scenario that required a referral; and

2. ascenario that required active listening.
Volunteers met with the actor one at a time, behind a privacy screen, to enact the scenarios.
They were reminded beforehand that they were able to stop at any time and were able to
choose if they wanted direct supervision (provided by the Faculty members) for immediate
feedback or to proceed without supervision and debrief after. Three volunteers preferred
supervision with immediate feedback, while one preferred the realism of a private session.
Volunteers not engaging in role-playing continued discussion based learning, asking questions,
and reviewing tools learned in previous workshops while the role-playing was going on. Training
concluded with a final group conversation and a general debrief with the full group.

Our goal is that the experience of practicing these skills in a safe space before launching
the pilot program will be an invaluable addition to the previous workshops, ideally improving the
confidence of the peer support volunteers.

Measuring the efficacy of the training workshops before the program is launched in full is
an important step in the implementation process. To accomplish this goal, volunteers were
provided with the opportunity to report on their experiences (for example, what they learned and
what they liked or disliked) so that future workshops on peer support can continue to be
improved (Caltabiano et al., 2018). Following the scenario-based training workshop,
semi-structured interviews were completed with volunteers (n = 3), allowing them to share their
authentic experience and provide depth to my own observations. Their feedback was analyzed
using Reflexive Thematic Analysis (RTA), and the insight gained was used to answer two
research questions:

1. “Was the addition of scenario-based training effective in better preparing student
volunteers to provide peer support?” and

2. “What is the most effective way to proceed with future workshops?”.
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Methodology

Participants and Interviews

The volunteer participants for this study were preselected from an existing group of
students who had previously attended two workshops focused on active listening, empathy,
confidentiality, and relational ethics. The volunteers were contacted and the scenario-based
training workshop was described to them, whereupon they agreed to attend the scenario-based
training workshop. It was also clearly expressed that participation in the interviews following the
workshop were not mandatory. Volunteers could choose to opt out of the interviews with no
negative consequences; they would still be valued members of the peer support volunteer team
and be able to participate in the peer support program. Three volunteers consented to be
interviewed, completing a consent form (Appendix B) that explained the purpose of the
interviews, any unintended consequences of participating, data storage, and analysis method.

Interviews were conducted individually, lasting approximately 30 minutes, and consisted
of 11 open ended questions (Appendix C). Semi-structured interviews were chosen to give the
volunteer the opportunity to expand their insights in a personally meaningful way, not being fixed
in a specific format. Interviews were audio recorded and then transcribed to be analyzed using
Reflexive Thematic Analysis.
Reflexive Thematic Analysis

Reflexive Thematic Analysis (RTA) is an inductive, qualitative, approach that involves
capturing patterns of meaning across a dataset - by exploring different themes - while
acknowledging the researcher’s role in subjectivity shaping the findings (Braun et al., 2022).
Themes in RTA are generated by the researcher and therefore cannot exist separately from the
researcher. The researcher’s engagement with the data is mediated by their values, skills,
experiences, and training (Braun & Clarke, 2020). Themes emerge from organic and flexible
coding that evolve into united meanings and commonalities, interpreted and designed by the

researcher (Braun et al., 2022).
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Braun and colleagues (2022) described six steps to RTA: familiarization, coding, initial
theme generation, reviewing and developing themes, refining, defining, and naming themes,
and producing the report. While these steps are demonstrated in a linear fashion, it is very
rarely completed that way as researchers often circle back to previous steps multiple times to
update codes and themes until they are able to finalize the analysis. The flexibility and cyclical
nature of RTA is useful for organizing open-ended responses and finding patterns within
individual responses. The use of semi-structured interviews and thematic analysis also opens
the door for the expression of volunteers' personal, lived experiences. Codes and themes are
drawn from their own words and organized based on my personal engagement with the data
and understanding of the research questions.

Reflexivity

As an active participant and coordinator for the peer support training workshops, it would
be impossible for me to approach data analysis without considering my own experiences and
positionality. | am also a member of the Capilano University student body, experiencing many
similar stresses and challenges as the students the peer support program is meant to support.
Throughout my time in university | have experienced the need for support of this kind and have
an intimate understanding of the way in which community and connection can uplift my own
sense of agency, compassion, and self-efficacy, which is a personal driving force for me to work
on this project. Through my studies in and outside of the university, | have learned to embody
many of the communication skills covered in the training workshops. My own observations of
the workshops paired with my own training background in empathetic communication, has a
profound effect on the way in which | interact with and interpret the data. Through spending time
together in the classroom and with the discussion-based nature of the workshops, | have also
formed personal relationships with the volunteers in this study. These relationships affect the
ways in which | view and analyze the data, finding deeper meaning in the nuances each

volunteer provides. My advisor and project co-coordinator offers an additional perspective,
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formed through interactions with students, as a faculty member. This reflexive engagement with
the data plays a key role in any conclusions formed, as they are represented by my values,
experiences, and assumptions.
What We Found

Themes and Insights

As the volunteers had previously attended and shared their insights on the earlier active
listening workshops, the interviews focused specifically on the scenario-based training
workshop with a discussion on workshop format and experience as a whole at the end, to give
them a chance to provide feedback and suggestions for future workshops and training sessions.

The first question to be answered had to do with the efficacy of scenario-based training
and whether role-playing with an actor assisted the volunteer with building confidence in their
ability to provide peer support in a real life situation. Two core themes emerged from the
analysis: 1) More Than Make-Believe: How Actors Bring Realism, and 2) Self-Trust and
Confidence Boosts. As this is an ever growing project, it was also important to discuss the future
of volunteer training workshops. It is imperative that training is not only effective, but also
standardized. Two core themes emerged from the data that provided insight for future workshop
planning: 1) Workshop Wins and 2) Identifying Gaps. An unexpected final theme emerged from
the data that encompasses how peer support training can also be applied to real life and the
ways in which peer support can be beneficial to all: Bridging the Gap: How Peer Support and
Real Life Crossover. The experiences of the three volunteers interviewed brought a new level of
depth to my personal observations and gave key insights on how to move forward.
More Than Make-Believe: How Actors Bring Realism to Training

An important aspect of the scenario-based training involved running realistic scenarios
with a hired actor who prepared characters and background for different pre-planned situations.
This aspect was the factor that made my training workshop different from the previous ones,

where volunteers only had chances to practice active listening with each other. Adding an actor,
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who was unknown to the volunteers, added a level of realism to the training, and volunteers
expressed that the scenarios were elevated with the actor’s involvement. A large portion of the
feedback from volunteers was centered around the involvement of the actor, stating that the
actor was flexible and responsive, made realistic and layered choices, and embodied the
scenarios.

Regarding whether working with the actor compared to practicing with fellow volunteers,

one volunteer responded that:

“an actor always brings a perspective that peers and colleagues may not have,
necessarily ... anytime that an actor makes a choice, it's very much like what a real
person would make. A real person does not necessarily know about active listening or,
you know, all the theory that is behind peer supporting. It's pretty much, it's always good

to have an opinion other than someone that knows psychology”

Practicing active listening skills with peers who have undergone the same training as the
volunteers was helpful, but only to an extent. Working with someone who was not well versed

on the topic of peer support, made the interactions feel more authentic and fluid.

“We didn't have to think about how to make it feel authentic, because she knew the
scenatrios ... [it] made the sole purpose practicing those peer support techniques that we
had talked about, rather than trying to, how to word it, how to make the role play

authentic”

Having an actor embody the character in the scenario added a level of realism that could not be

easily captured in role-playing with peers, however, there was also a level of safety provided in
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knowing it was prefabricated. Volunteers were able to experiment and apply the skills they

learned in previous workshops, stop and ask questions, and receive feedback.

“...you can ask for help, you can stop. There's no, you know, this is a safe environment.
You can leave at any time. That was really comforting. And it felt very safe. Everyone in

the room felt safe”

The feedback received about role-playing with an actor was extremely positive, and volunteers
felt safe being able to work through realistic scenarios, knowing that there was no risk of harm
to themselves or others.
Self-Trust and Confidence Boosts

All participants acknowledged a boost in their confidence when comparing levels before
the workshop versus after. There was a mutual agreement that it was likely they would never
feel 100% confident in a real-life situation due to its lack of predictability, but that practicing with
an actor and receiving feedback from professionals helped them to realize they could trust
themselves to know what to do. One volunteer reflected on their confidence by stating, “The
more practice | do, the better it's going to become, but active listening is there and empathy is
there”. They were able to apply the skills learned in the workshops to the role-playing scenarios
provided, knowing they could rely on their knowledge, they just needed more experience with
the practical application of it. Another volunteer acknowledged that they would never be entirely
prepared, “I think part of it is always like you ... you'll never feel fully ready” but at the same time
expressed that the training helped them realize that, “I... know what's going on and... | can trust
myself’. The general consensus was that even though there is always self-doubt and room for
improvement, the workshop increased confidence in their ability to deliver peer support to

students in need. One volunteer summed it up perfectly:
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“So I think just being exposed more to all the different ways that someone might
approach difficult feelings has been really beneficial and also growing my own
confidence in providing peer support, being in a counseling kind of environment, being
present for someone, being a good active listener. | think, | never thought that | was
terrible at any of those things, but again, that kind of devil on your shoulder gets in your
head and starts telling you all the ways you're not up to snuff. And so it was nice to have

positive feedback from people that | trust and have confidence in”

Workshop Wins

While the addition of a role-playing actor to the workshop format was beneficial to the
workshop structure as a whole, there are other considerations for planning future training
sessions. Volunteers also spoke on the benefits of discussions held before role-playing,
supervision from clinically trained professionals, and hearing multiple perspectives. In general,

the workshop was received well with one volunteer expressing:

“And then it just was such a, the whole time consistently throughout every workshop has
been a warm, welcoming environment, communicative. Everything's been, boundaries
have been expressed clearly. What we have the right to say and not say has been

expressed clearly. I've learned a bunch”

Workshops were structured to begin with a general discussion before breaking into
role-playing. The discussion covered the rules of role-playing, with an emphasis on the ability to
pause or stop entirely if feelings of discomfort manifested. This was followed by a review of peer
support theory, active listening, and confidentiality. Volunteers found the discussion applicable
and helpful before participating in role-playing. In the interviews, volunteers clearly expressed

the benefit of the discussions with one volunteer stating, “Everything felt clearly laid out. | was
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very clear of the rights that | had to withdraw consent or leave if | needed to”. Another volunteer

found it calmed their anxiety about the prospect of doing scenarios with an actor:

“I found it was really helpful because | was anxious about role playing and stuff but, |
found it helped me feel less anxious about it just because | was like ‘oh | actually kind of

do know what I'm talking about

Volunteers also found that the insights shared by the workshop supervisors, in discussions and
as feedback, were extremely helpful, and they appreciated hearing different perspectives, from
both the supervisors and each other, on how to navigate potential peer support situations. This
was conveyed in the following quote: “/ like them a lot because a lot of the teachers draw from
their own personal experience. And to hear from a professional is always the best possible
case”. Another felt it was extremely valuable to hear multiple perspectives on the same idea to

help learn different approaches to a similar problem or idea:

“.. everyone still had their own take on like, this is how | approach things in an
empathetic manner. This is how | find it easiest to actively listen and show that I'm
validating what is being said to me. And | think it was cool in that way to see different
sides of your own beliefs ... they're different perspectives, but communicating similar
values and overarching ideas. And so | think what it was was kind of, okay, we get this

overarching, bolded idea in our heads”

The ability to learn from multiple perspectives provided depth to the workshop and volunteers

were able to learn not only from the workshop supervisors, but also from each other.
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Identifying Gaps

Despite the positive feedback from volunteers, it is also crucial to acknowledge that
there is room for improving the workshops. Finding means to improve the training was one of
the goals of this study and the insights provided by the volunteers assisted in identifying
potential training gaps.

One of the most commonly discussed barriers was that they felt as though a mediating
workshop was needed between learning the theory of peer support and active listening before
moving into role-playing. All of the volunteers expressed a desire for a workshop that focused
on responding to prefabricated scenarios in a discussion format before actually completing a

role-playing activity with an actor. For example:

“I would probably say if | can see some more examples, like more examples and more,
how can | say it, like a little bit of stop frame and hear the opinion of how would a

professional phrase what they're trying to say’

“... and go over those scenarios and go over ‘okay like let's talk about what you would do
in this situation’, or ‘what should we do in this situation.’ So then...if we're in small little
groups we can go over...a bunch of different scenarios and talk about what you should,
what you could do, what you shouldn't do, and all that stuff. | think that would be helpful
... really helpful to have sort of a session like that, a small group session where there are
pre-written scenarios again but... not with actors or anything just on a piece of paper,
being like ‘if someone came to you blah blah blah what would you do’ and then you

can... discuss”

Tying in with the amount of enthusiasm that came from hearing different perspectives on the

theories of peer support and active listening, the volunteers were keen to discuss meaningful
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ways to approach potential peer support scenarios. Having an additional workshop focused on
reading through prefabricated scenarios, followed by a shared discussion, would allow
volunteers to see new “interplays of perspectives”, as described by one volunteer.

The volunteers also expressed a desire for more time to have been spent on the topics
of opening and closing the conversations, setting boundaries, and how to express an inability to
support. It was enthusiastically agreed by one volunteer that “it would be helpful to have a
focused discussion about how to start conversations and end conversations”. While volunteers
were provided with resources to enable them to refer students to further avenues of support, it
was felt that there wasn’t enough practice doing so, with one volunteer stating they felt nervous
about the ideal of giving a referral, “I think like there's some situations where | just, I'm nervous if
I just don't know how to support this person ... | think maybe | wish we worked on that a little bit
more”. These gaps could easily be filled by instituting an additional workshop, such as the one
described above, where volunteers practice identifying how to respond to prefabricated
situations in the form of a more targeted discussion, before role-playing with an actor.

Bridging the Gap: How Peer Support and Real Life Crossover

Training as a peer support volunteer not only prepares volunteers for providing support

to peers, but the skills learned have an undeniable impact on the ways in which they interacted

with people outside of the program.

“| feel like the training to be a peer supporter kind of prepares you to pretty much support
everyone you encounter, whether you realize it or not ... it gives you preparation for

many possible scenarios that can happen in life”

There is real life application of the skills learned in training workshops that can elevate
interactions in personal and professional settings. Volunteers can use the listening and empathy

skills learned to communicate without judgment and with compassion. It was mentioned that “so



20

much of my learning in that domain has helped me be more empathetic, helped me understand
different communication styles”.

One of the tenets of peer support is shared humanity. There is an acknowledgement that
even though one party has undertaken training, there is no expressed hierarchy or power
dynamic. It is just two people, sitting together, being human and having a conversation. Instead
of getting into their head and feeling like they’ve done something wrong if they “misspeak,” it's
okay to say, “I'm human, this is what happened”. Expressing common humanity and the
difficulties that come with it can deepen relationships, in and out of peer support. Feeling heard
and understood is an empowering experience that is applicable in both peer support and

interpersonal relationships.

“I feel like peer supporting is something that maybe we do a little bit on an unconscious
level, but then we're seeing a bit more of what's the theory behind it, what's the practice
behind it, and | think it was a really good experience”

- Volunteer quote summarizing the workshop experience

Future Directions

The scenario-based training workshops provided volunteers with a realistic, but safe,
setting to apply active listening skills. Volunteers were enthusiastic about the addition of an actor
to work with, as it elevated the learning experience while still allowing them to experiment and
ask questions. The ability to practice these skills in a realistic, but safe environment, boosted
their confidence and allowed them to make personal discoveries. The insight shared with me
from volunteers, paired with my own observations, supports the need to install scenario-based
training as a permanent part of the training workshops held for peer support volunteers going

forward.



21

While it is clear that many things about the workshop were beneficial, there is always

room to grow. With this in mind, I've taken feedback from the volunteers to develop a new

training stratagem. First and foremost, training will take place over a short period of time and will

involve four training workshops. The structure proposed is as seen below:

1)

2)

Workshops 1 and 2: The first two workshops will be reflective of what volunteers
learned in the earliest training workshops. They will be lecture-style training sessions
that cover:

A. What peer support is and is not

B. Empathy and active listening

Relational ethics

o 0O

Confidentiality and its limits

m

Boundary setting

F. Referrals

G. Opening and closing conversations

The second workshop would end with volunteers taking turns to practice the skills
covered with one another as a first form of applied practice.

Workshop 3: The third workshop would fill the gap that volunteers of this study felt was
lacking in training. It would be a discussion based workshop, where volunteers can learn
from supervisor wisdom as well as from each other. Short, prefabricated scenarios would
be provided that cover a variety of potential reasons students may attend a peer support
session. Some scenarios would require the use of active listening skills, whereas others
would require practice providing referrals to future support. Scenarios would be read,
followed by a discussion of what appropriate responses to the student could be. Through
these discussions, volunteers could practice expressing boundaries, opening and
closing conversations, responding in an empathetic way, how to formulate referral

responses, and other skills covered in the first two workshops. The ability to discuss with
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one another and with workshop supervisors will give volunteers new perspectives on
how different scenarios could be approached in different ways.

3) Workshop 4: The fourth workshop would be an immersive scenario-based training
workshop, where volunteers practice the skills they’'ve learned with an actor who has
been provided with scenarios in advance. The elevated realism of working with an actor
will give the volunteers a chance to apply the skills they worked on over the previous
three sessions in a practical and realistic way. It is important for volunteers to have an
opportunity to provide support in a safe, controlled environment where there is no risk of
harm. Role-playing provides that experience, and allows volunteers to ask questions and
receive feedback.

Reflection

Peer support is an invaluable resource for students who are dealing with any kind of
struggle but don’t know how to reach out for help, or who to go to. It's not quite being a friend
but it also does not have the same power dynamic as going to a counsellor. It is a place
inbetween, where students can be heard and understood by peers with similar lived
experiences. Peer support offers connection, humanity, and a space free of judgement -
something that is widely needed in post-secondary academic environments - which can
reinforce ideals of competitiveness and isolation over that of care and community (Becker et al.,
2021). One volunteer, when talking about a need for peer support, stated: “.. this is something
that | feel like | would love to have as a student who didn't maybe feel comfortable going to
counseling services or something like that and wanting to help in that way”. It is extremely
beneficial, for volunteers and people in need of support, and the implementation of a peer
support program at Capilano University would be a complementary addition to the existing
professional counselling services.

An important aspect of peer support is making referrals to a wide variety of services, not

only counselling services. Each volunteer received a copy of the resource book found in
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Appendix A that highlights a variety of support systems, both internal and external, that students
can be referred to. Peer supporters are not counsellors, they do not problem solve or diagnose,
but they can offer an empathetic ear and help students find the resources they need to thrive.

Building community involves creating safe and welcoming spaces for students to meet.
A peer support program at Capilano University could, and will, be one of those unique spaces.
Sometimes what someone needs is for a person to listen to them and, by extension, make them
feel less alone. Humans have a need to belong that when satisfied leads to positive effects on
well-being, and that relationship is circular (Vella-Brodrick et al., 2023). As well-being improves,
people gain stronger feelings of agency and social capacity. The empowerment that comes with
connection, and being heard and understood can lead to a student body that thrives.

Building a peer support program that works for the students who use it will require
continual evaluation and development. Insight and feedback from the volunteers and students
who attend peer support sessions need to be considered when implementing the program
permanently at Capilano University. Providing effective and safe support to students in need is
the primary goal of peer support, and we will continue to adjust as needed in order to provide
that. Every new program experiences growing pains and setbacks, it’s all part of the process.

After all, we’re only human.
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Appendix A

Resource Book for Volunteers

MENTAL
HEALTH
SUPPORT

Find Help Now

Contents

WHAT'S INSIDE:

Capl Internal Services

Morth Shore Pear Assisted Care Team
Here2Talk

2141

Crisis Centre BC

Youth & Young Adult Services
Suicide Helpline

Crime and Violence Sarvices
Substance Abuse Services =
Mational Eating Disorder Information Centre =
Gender Affirming Care
BIPOC Services

Newcomer Services

Chimo Community Services
Additional Resources

J

”*w 'It's okay to ask for help

It's okay to take a break

CAPILANO U
RESOURCES

Counselling
WWW.CAPILANOU.CA/COUNSELLING

WHERE IT IS: WHAT THEY DO:
Birch Building, BR267 Free and confidential
counselling

Offer in-person, virtual, and

ho tments
e phone appoin

ﬂfgwﬁl Spots everyday for drop-in
23 or urgent situations -
604-924-1744 cannot book online
counselling@capilanou.ca

Elﬁrr% (e
:u}%c.. 4‘;%.1:1

Campus Safety and Security
604-984-1763

Campais security will respond to all types of incidents
and will work with the appropriate emergency service

agency if required
All security puards are trained in First Ald and carry nasal
naloxone

For life threatening emergencies cal 9-1-1 first!
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Student Affairs

An all encompassing department at Capl that is there to
support student health, wellness, and success
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Your Early Support (YES) Program
EARLYSUPPORT@CAPILANOU.CA

WHO IT'S FOR: WHAT THEY DO:
Students with academic  Help students facing ANY
and personal challenges  challenge (food security,

] accommaodation, mental
health, need learning
supports, etc) directly or by
putting them in contact
with appropriate resources

CAPU SEXUAL VIOLENCE SUPPORTS

If you have experiencd any form of sexual violence and are
seeking on campus and community based sup options,

financial resource supports, supported referrals, or a liason,

They also provide information abaut formally reporting

incidents. It is MOT mandatory to file a report if you contact
their ofice.

Fnllnw the QR code for more information
+ on disclosures and reporting

Kéxwusm-ayakn
Student Centre

“A Place to Meet”
A zafe space and supportive space for Indigenous

Students at CapU

WHERE IT I5:

Library Building, LB196

WHAT THEY DO: *hF

Provide a place to relax and study "_‘351' ___Li%:

Meet new people H-‘“‘

Find support and resources .._,,: ’_ J_

Contact with in-residence Elders

Capilano Students Union

WWW.CSU.BC.CAS

An independent society dedicated to enriching student
experience through advocacy, commuity building, and
services

L e

Organize Events and Services such as:
i + Student Health Plan
toit, :;‘: =il o Student Clubs

_‘p I
] T 1 - RE
B o Resources e

Empower Me

WWW STUDENTCARE.CA/RTE/EN/IHAVEAPLAN_CAPILA
NOUNIVERSITYCSU_EMPOWERME_EMPOWERME

A 24¢7 confidential service where
QB e students can access counselling
E'] .T" 3 ‘.E'_,::q support, coaching, information, and
i referrals
“  Available through the C5U Health
e and Dental Plan

Requires downloading an app

C5U Student Clubs
WWW.CSU.BC.CA/CLUBS/

Join or start a club! Clubs bring together like-minded
people and build social support and community

Ty !El SOrme exanm, &:Iesofdubshduds
4 » Anirme

» Dutdaors Club
# Prank Club

I
g{;:jﬁ;ﬁ% » Tabletop Role-Flaying Club
@

* We're PSYCHED!

CSU Student Rights Office
WWW.CSU.BC.CA/STUDENT-RIGHTS-OFFICE/

A CSU service for support and understanding Caplrs
policies and procedures,

Support can include:
+ Disputes with administration or

faculty e et o
» Academic conflicts ;1- EE

» Allegations of cheating or F it
Phsarlsm ﬁj‘l‘% ||ﬁd HT,?!
* Instructer Comglaints [®] i

= Student conduct

Student Health Plan
Highlights
WWW.CSU.BC.CA/HEALTH-DENTAL-PLAN

WHO IT'S FOR:
Most full-time students attending Capilano University

WHAT IT INCLUDES:
Elrlrr?ﬁ?:ﬁl
-Phy:kalhealth "‘;,,:’Eh__ 3— ;
« Mental health & wellness P
» Vision ;3 ¢
+ Dental

« Travel Caverage EE ?E_* ..'{f




Student Services
WWW.CAPILANOU.CASSTUDENT-SERVICES

WHO IT'S FOR: WHAT THEY DO:
Al Capl students On campus an virtual
Disability Funding

resources and support for
El?’“ *ﬁ
e ‘r:
Career Services

students including:
Indigenous Services
gE:p_ * Health Services
.ﬁ I"W’ « Learning Supports
:.;;:1 g _q * Tutnring

Accessibility Services

» Academic Advising
TR « On-Campus Housing
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Accessibility Services
WWW.CAPILANOU.CASSTUDENT-
SERVICES/ACCESSIBILITY-SERVICES/

WHAT THEY DO:
Coordinate academic accommodations

for students ] i
Accommodation is granted when a ki l:é i 1@
ormance barrier occurs between 'Eglﬂ 3
the academic emvironment and the B S TE
impact of a disability E}.“%ﬁa‘. P S

NORTH SHORE
PEER ASSISTED
CARE TEAM

WWW.NORTHWESTVANCOUVER.CMHA.BC.CA/PROGR
AMS-AND-SERVICES/PEER-ASSISTED-CARE-TEAM/

WHO IT'S FOR: WHAT THEY DO:

Any person 13+ whoisin - Mobile crisis Intervention

distress, or if someone service

you care about is in Can come to people

distress, on the North experiencing a mental

Shore health crisis or be reached
via phone and text
Mon-police based response
service

Offer support, listen
without judgement, crisis
counselling and de-
escalation, accompany you
to emergency services, and
connect to appropriate
resQuUrces

PHONE LINES:
Menday-Sunday: BAM - 12AM
Call: 1-888-261-7227

Text: 778-839-1831

Email: pact@cmhbanorthshore.ca

HEREZ2TALK

WWW.HERE2TALK.CA

WHO IT'S FOR: WHAT THEY DO:

All students currently Connects students with
registered in a BC post-  free, confidential mental
secondary institution health support

Counsellors can help
address concerns such as:
+ Relational tensions
* Feelings of isolation,
lonliness, depression
* Stress and anx
» Academic frustrations
» School-life Balance
+ Communication Skills
= Adapting

Community referrals

PHOME LINES: 24/7

Canada Wide Toll-Free: 1-877-857-33587
Canada Wide Direct: 604-642-5212
International: +1-604-642-5212 (charges may apply)

2-1-1

WHAT THEY DO:

A confidential service that connects people to helpful
and vital resources in their community

Connects you to nof-emergency Community programs
and soclal services

Services Include, but are not
n*-*“**"*‘ E limited to:
:’.E'-r,.n -y * Emergency shelter
k ..11 .rﬁ:'g * Outreach workers
4y '*.‘ A I = Counselling services

e e ekl e B » Addiction services
..q:&l:.g"..r 1 )
;I:'{"’ﬂ..‘ E_' é * Financlal assistance services

E » Food and basic needs services

» Youth services

LIVE CHAT: 24/7

PHONE LINE: 24/7 E]-ﬁ#*?,_gg;

CALL OR TEXT: 2-1-1 &5
:‘1.,3'

m}ﬁ




CRISIS
CENTRE BC

WWW.CRISISCENTRE.BC.CA

If you are having a mental health crisis they provide a
compassionate listening ear. It is a safe space for your
thoughts and emaotions, no matter what they are,

WHO IT'S FOR:
Any person who is dealing with a mental health crisis

PHONE HOTLIMES: 24/7

BC MENTAL HEALTH & CRISIS
RESPONSE:

310-6789

g o A

= \f (i WANCOUVER COASTAL REGIONAL
%Eﬁ:ﬁ‘& % DISTRESS LINE:
0 :,;E' ﬂ?ﬂ;} % 604-872-3311
BC SUICIDE PREVENTION &
INTERVENTION LINE:
1-800-SUICIDE / 1-800-784-2433
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YOUTH & YOUNG
ADULT SUPPORT

Kids Help Phone
WWW KIDSHELPPHONE.CA  1-800-668-6868

WHO IT'S FOR: WHAT THEY DO:
Youth aged 5-25 Honjudgmental support and
refierrals over the phone
Text: g . -
EEE85E wde n!as and information
Hotline: Skill building
1-B00-668-65868 Co-.mselling
mm;{{f@ Provide resources
Easy to navigate website

Online %

OMNLINE YOUTH CHAT: “}i?’ﬂ@
e
NOON- 1 AM i ]

WWW.YOUTHINBC.COM I!Lj%té%

Chat: ®EEED t:
BounceBack
WWW.BOUNCEBACKBC.CA  1-866-639-0522
WHO IT'S FOR: WHAT THEY DO:
Anyone looking to Free Skill-Building Program
build skills to improve | ooen tools to manage low
mental health moad, mild to moderate
depression, ansiety, stress or
worry

Online or aver the phone
Online mental health check-in

Directions Youth Services
WWW.DIRECTIONSYOUTHSERVICES.CA 604 633 1472

WHO IT'S FOR: WHAT THEY DO:
Youth aged 13-24 & Dirop-in centre
couchsurfing, dom't
Shelter
have a steady place to
stay, or are homeless safehouse
Food program
Youth employment program
Outreach
Connection to healthcare &
counselling resources

Foundry Centre
WWW.FOUNDRYBC.CA 1-833-308-6379

WHO IT'S FOR: WHAT THEY DO:

Youth ages 12-24 virtual counselling

Caregivers Youth and family peer
support

Download the app:

i irvk ivirtual Groups and workshops
Phiysical and sexual

e o
.E‘_ t.gﬂé'm. healthcare services
% Employment and
5 o education support
I e [y 2
@i

SUICIDE
PREVENTION
LINE

WWW.988.CA
WHO IT'S FOR: WHAT THEY DO:
Any person having 24/7 Compassionate
suicidal ideation, who Support
is unsure if they need
help, or anyone Exploration of ways to
worried about create safety when
someons else things are overwhelming
Mo problem is too
e difficult
LA

ﬁwﬂ@uﬁl
pEe e ok Service in French and
e et English
: 3
Fh-u._ q-’,: ':FE
B

If your safety is at risk call 9-1-1 right away!
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HOW TO
CONTACT
THEM:

MATIOMNAL SUICIDE CRISIS PREVENTION LINE:

I ©

Call or Text 9-8-8

BC SUICIDE PREVENTION & INTERVENTION LINE:
1-800-784-2433

IF YOU ARE DEAF OR HARD OF HEARING:
Canada Video Relay Service:
https:/srvcanadavrs.ca/en/d-1-1-and-9-8-8/

Teletypewriter and Internet Protocol Relay
Services;
Call 5-8-8, then dial 7-1-1

Text 9-8-8

CRIME AND
VIOLENCE

VictimLink BC
WWW.VICTIMLINKBC.CA

WHO IT'S FOR: WHAT THEY DO:
Wictims of trauma, Emotional support for
abuse, o any other victims of crimes
crime Direct people to the service
that fits their needs and
provide resources
Information about criminal
"“4: E—;ﬁm justice system and
15'75' " -Lhidi" EOVErNment resources
: .*.u.f‘h'f Infarmation about
. _‘: ET transition houses,
,[Efr counselling resources, and
v ﬁ community based victim
Sarvices

Toll-free and confidential
Availble in 240 languages
CALL OR TEXT: 24/7

1-800-563-0808
EMAIL:
211-victimlinkbc@uwbc.ca

Salal Sexual Violence
Support Centre

WWW.SALALSVSC.CA
WHO IT'S FOR: WHAT THEY DO:
Survivors of sexualized Offer a variety of support
violence who are of services such as:
marginalized genders: 2 emerg:tm:y crisis
WOHTIEn, trans, + hospital
nonbinary, Two-Spirit, accompniament
and pender diverse = criminal legal system

Bder su

. sUppart

* individual counselling
» support circles

* workshops
Free and eonfidential

PHOMNE LINES: 247
Canada Wide Toll-Free: 1-877-392-7583
Lower Mainland: 604-255-6344

TEXT AND ONLINE CHAT:

604-245-2425

Monday - Friday: Sam-1am
Saturday: 9am-5pm
Sunday: 9am-11pm

SUBSTANCE
ABUSE

Drug Rehab Services
WWW.DRUGREHAB.CA

WHAT THEY DO:

An all encompassing resource that aims to
educate and connect people to treatment and
other needed resources

Directory of drug and alcohol rehabilitation
services

Confidential ﬁhane line manned by rehab
specialists wi Il discuss your needs and refer
you to the most appropriate resource

1-877-254-3348

Monday - Friday: 9:004M - 4:00PM
Sunday: All Day

Outside these hours call will be answerad by
a specialist fram "Together We Can®




Alcohol & Drug Information &
Referral Service
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NATIONAL

1-800-663-1441
604-660-9382
211-help@uwbc.ca

EATING
DISORDER
INFORMATION
CENTRE

WHAT THEY DO:

24/7 Helpline that provides information and referrals to
detox, counselling, reatment programds, recovery homes,
and support groups

Offer education and prevention resources

Canadian Centre on Substance

Abuse an Addition
WWW.CCSA.CA

WHAT THEY DO:

Resources, tool-kits, news, and services relating to
subsance abuse

Match people with services that fit their needs

B e
1-877-254-3348 g
613-235-4048 R L

WWW.NEDIC.CA

WHO IT'S FOR:
Any person who is
affected by an eating
disorder or who is
worried about
someone else

WHAT THEY DO:

Provide support and
explore options

Help connect with
resources

Provide information on

support s and
O] se?vﬁcesﬁders

MNEDIC Helpline: 1-800-633-4220
Monday to Thursday: 9:00-9:00 EST
Friday: 9:00-5:00 EST

Saturday & Sunday: 12:00-5:00 EST

ADDITIONAL
EATING
DISORDER
RESOURCES

BEE find a Mental Health Provider with an
G =i Eating Disorder Specialty:
SRR wwwinedic.cafind-a-provider

Peer Support, Counsalling, & Programs
for Individuals Affected by an Eating
Disorder:

www lookingglassbe.com

-5 Kelty Mental Health (BC Children's
" Hospital):
www keltyeatingdisorders.ca

s Canadian Mental Health Association
T'rj [CMHA):

wﬁ}m www.be.cmha.ca/documents/eating-disorders-3

GENDER
AFFIRMING
CARE

TransCareBC
WWW.TRANSCAREBC.CA

WHO IT'S FOR:
Ay trans, Two-Spirit, or non-Binary person

Anvy persan wha is worried about a trans, Two-Spirit, or
non-Binary person

Clinicians

THEY PROVIDE INFORMATION ON:
Finding a doctor, counsellor, or peer support

How to get care, understand referrals, and navigate the
BC Health Systern

Hormone therapy and gender affirming surgery

Changing your name or updating your 1D
How to support loved ones




TransLifeline
WWW. TRANSLIFELINE.ORG

BIPOC
SERVICES

WHO IT'S FOR: WHAT THEY DO:
Trans people Peer support run by trans
People who are questioning people for trans and
questioning peers
:Jny pers:nv:;n\:ann s Can call for any reason; YOU
qu o ing are gﬁShI?T HAVE TO BE IN
Support and non-judgement
for any situation
o Mo non-consensual calling of
4.:3;-_ L emergancy services
@i
1-877-330-6366 10:00AM-6:00PM PST
QMUNITY
WIWW.QMUNITY.CA

WHO IT'S FOR: WHAT THEY DO:
Queer, trans, and Two-5pirit Youth drop-ins

peogle Low cost counselling
TParEgIPsHD: ;:;;;tran; and Information and referrals
Gender supportive clothing
program
Information and groups for
parents

Black Youth Helpline

WWW.BLACKYOUTH.CA
1-833-294-8650

WHO IT'S FOR:
All youth, with a focus on the needs of Black youth

WHAT THEY DO:

Promote access to professional, culturally
appropriate resources for youth, families, and
schools

Helpline is a point of contact to professional services

Alm to prevent social, emotional,
and psychological breakdown in

the youth population

Parent and family support E‘] ?’E}EE
“ig Bl W
Service in English, French,and % ‘-T'Lf:;g, p
other languages upon reguest s T
BN i X el

o b
r,;l';l-" i
m.ﬁ"nb.."'u‘-‘ﬂ':-ﬁf'

Vancouver Black Therapy
& Advocacy Foundation

WWW.VANCOUVERBLACKTHERAPYFOUMDATION.COM
WHO IT'S FOR:

Black Individuals, prioritizing low-income, disabled, and
LGETQIA+ peaple

- ,; Fimg
WHAT THEY DO: E E
Offer free and low-cost 3
counselling services as well iP"“ #

as patient for navigating the U',:&."Sé

mental health system

CULTURALLY SAFE
TRAUMA-INFORMED
SERVICES

Watari Support Services
WWW.WATARIL.CA  604-254-6995

WHO IT'S FOR: WHAT THEY DO:
Under-represented and Offer multi-cultural
under-served counselling services

communities, including Latin American outreach
children, youth, and

famili Migrant 2 Migrant

amilies COMMURNity programming
E]:’" Child and youth outreach
; .@Fr and programming

Hope for Wellness HelpLine
WWW.HOPEFORWELLNESS.CA

WHAT THEY DO:

Experienced and
culturally competent,
trauma-informed
counselors

" . Discuss distress,
OO *
= I'E' i challenges or issues of

WHO IT'S FOR:

All Indigenous people
across Canada

g e any size

;:E*ie;'{*?' o Provide Help finding

E:-'- gty other wellness supports
fet

Service in English,
French, Cree, Ojibway
{Anishinaabemowin), and

OMLINE CHAT  'nuktitut
hopeforwellness.ca

24/7 HELPLINE
1-855-242-3310
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First Nations Health Authority
WWW.FNHA.CA

WHAT THEY DO:

Plan, deskgn, manage, and fund the delivery of First Nations health
programs across BC

Infermation about wellness services and community programs
Resources for physical and mental health

¥YOUTH SPECIFIC RESOURCES:

NDIAN RESIDENTIAL SCHOOL SURVIVORS SOCIETY (1RSS5 E.u E
IRSEE hidprs suppe youth throughot th presing who ane 3
vith D S SUPEOT I e haaling, 4
100 T21-D066 | rcapt oniirsss.ca (=]
FOUNDRY BE E!rigli.!
Priretadinh o Poopb welh Pl s el fesousi, .

S, SUDPOITS Bl BC

1-833- 3085570 | infedloundrybca ErrEr
TSOW-TUN LE LUM 100y 10
[Prevdudis o g, such i o el

culiural supgoen. .
18538033115 | infoansowtunlslun o r

FIRST MATIONS VIRTUAL DOCTOR OF THE DAY
s et it
thair s hocTioes Lo ki imeal sy

1855 3443600

[KLR-LIE CRISIS LINE SOCIETY

JAIT Forsx Mations and Wndigersius speilic crists b, 10 B from
anywetvers i BC, sppcically for chidran and youh.
3507220400
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NEWCOMER
SERVICES

Immigrant Services Society of BC
WWW.ISSBC.ORG  604-684-2561

WHO IT'S FOR: E]mﬂlﬂl
All newcomers to ? '1'| e
British Columbia

EEEZ_’ i E :r
(D g = %
WHAT THEY DO:
Services, support, courses, and programs
Settlement support in over 40 languages
MWewcomer youth hub
Mental health resources
Employment services
English language learning
Support groups, workshops

DIVERSEcity

WWW.DCRS.CA  604-597-0205

WHO IT'S FOR: L-;'H'
Immigrants :fiéti
Temporary workers g:’::&;”
Refugees ia. ENEe HE
Diverse communities \%A.]
WHAT THEY DO:

Employment services

English learning

Help finding housing

Help navigating government services
Citizenship test preparation events & workshops
Events & workshops to learn about elections
And maore

CHIMO
COMMUNITY
SERVICES

WWW.CHIMOSERVICES.COM :=. ._'

604-279-7077
Mewcomers to Canada

% ».ﬁ,.;:aa!Eb'
People who are in crisis

People in need of counselling services
People who need access to housing

WHO IT'S FOR:

WHAT THEY DO:

Crisis lines

Nowva Transition House
Counselling and crisis counselling
Outreach and advocacy

Housing program

Homeless prevention program
ACCess 1o justice programs
Newcomer settlement service
Community engagement




HOW TO
CONTACT
THEM:

CHIMO CRISIS LINE & LIVE CHAT
Confidential and non-judgmental support from

professionally trained volunteers for anyone in crisis,
feeling stressed, or just needing someone to talk o

24/7 CRISIS LINE

604-278-7070

— | ONLINE CHAT Bismiel
THURSDAY - SATURDAY "“E{%u
4PM-10 PM ol

O lER i

ADDITIONAL
RESOURCES

HERE TO HELP

Educational informathon, resources, screening.
acthdtbes, and workbooks

WWW.HERETOMELP.BC.CA

CANADIAN MENTAL HEALTH ASSOCIATION
mental health information and resources

WAWLCMHALCA

KELTY MENTAL HEALTH RESOURCE CENTRE

Information and resources spedfically for youth
and familles

WAWWLKELTYMENTALHEALTH.CA

HEALTH LINK BC

Direction to registered nurse, registered dietitlan, qualified
exercise professional, or pharmacist

PHOME 8-1-1

IF YOU ARE IN IMMEDIATE DANGER CALL 9-1-1
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Appendix B

Consent Form

5= CAPILANO
'l UNIVERSITY

The Experiences of Peer-Support Volunteers in an Experiential Training

Workshop
Principal Investigator Faculty Supervisor
Amy Jean McElwain Douglas Alards-Tomalin
Bachelor of Psychology with Honours Department of Psychology
Capilano University Capilano University
amymcelwain@my.capilanou.ca douglasalardstomalin@capilanou.ca

Purpose

| am a student in the Bachelor of Psychology Honours Program at Capilano University. My research,
entitled “The Experiences of Peer-Support Volunteers in an Experiential Training Workshop” aims to train
student volunteers as peer support workers to benefit the mental health of students at Capilano
University. My hope is that my research will contribute to improving mental health, communication
skills, and the growth of community for students at Capilano University and beyond.

Description

| would like to ask if you would be willing to participate in volunteering for this study. If you agree to
volunteer, you will be participating in this study for the months of November 2024 - February 2025 (a
total of 3-4 hours in that span). This will include participating in one training workshop, followed by an
interview. Following the interviews there will be 2 weeks in which volunteers can review their initial
transcripts (up till Mid-March 2025). Throughout the process of the interviews, you will be asked
guestions concerning your own personal experiences while attending the peer-support workshop. With
your permission the interview will be audio recorded and transcribed to text. The training workshop will
consist of one 1.5-2 hour session, and the interview will be approximately 1 hour (following the second
workshop), with optional time provided to edit/view the transcript being made available.

Use of Research Information
The results of this study will be presented in a thesis required for completion for my degree and may also
be used for conference publications, presentations, and published in academic journals.

Risk of Harm

Depending on how impactful this program is for you, there is risk that you may become triggered and/or
overwhelmed from workshop topics and interview questions. As strategies to manage certain risks,
access to Capilano University’s Counselling Services are available upon request, and have been made
aware of the study. As well as this, you can always contact the principal investigator (Amy Jean) for
further support regarding your experiences. Additionally, the interview would be audio recorded, typed,
and will be reported on in the study. You will be provided a copy of the transcript and invited to make
changes to the transcript if you wish (e.g., if you would like to withdraw a particular statement you made
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during an interview). It’s important you know that, unless given consent, quotes/comments will be
attributed anonymously to a “Capilano University Student” in the final publications of the research.
Despite that there is a risk to your identity being directly identifiable on the basis of your responses,
which is why you’ll have the opportunity to later omit/change them before they are presented. It’s
important that you understand this risk as in some circumstances, it could be a risk of harm.

Participation and Withdrawal

Your participation is completely voluntary. If you choose to withdraw from the study, all information you
provided during the interview would be deleted from the study and destroyed. If you would like to
review and make changes to the transcript of the interview, you will have a 2-month window to do so
after interviews (January 2025). If you choose to withdraw from the study, you may do so without
explanation up until the submission of the final thesis in early April 2025.

Management of Research Information/Data

All data and information derived from the interview will be stored on a password-protected computer.
Signed consent forms and paper copies of interview transcripts will be stored in a locked drawer in my
home. Data will be deleted and paper records shredded at the end of the project, approximately March
2024. Audio recordings will be transcribed using an internet-based service - TurboScribe - located in the
USA. TurboScribe transcripts are encrypted using HTTP/SSL connections and AES-256 encryption
algorithms. Only | have access to the files, they do not go through third-party services, and transcriptions
are not used to train Al.

Consent and Conditions of Consent
| have read and understand the information provided above, and hereby consent to participate in this
research under the following conditions:

| consent to the interview being audio recorded. |:| Yes |:| No

| consent to having my personal identity disclosed in the products of the |:| Yes |:| No

research.

| consent to being quoted in the products of the research. |:| Yes |:| No
Participant Name Participant Signature

Commitment of Principal Investigator
I, Amy Jean, promise to adhere to the procedures described in this consent form.

Principal Investigator Signature Date

I would like to receive a copy of the results after the study has been completed:

|:| Yes |:| No

If you have any concerns about your treatment as a research participant in this study, please contact the
Capilano University Research Ethics Board at reb@capilanou.ca.


mailto:reb@capilanou.ca
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Appendix C
Interview Script

Preamble:

Hi [insert participants name], thanks for coming today. Your feedback about the scenario-based
training workshop is crucial for us to evaluate whether it was an effective addition to the training
you previously attended. Before we begin, | want to remind you that you can withdraw from
participating at any point in my study, up until | submit my thesis in late March this year. Even
today, during this interview, you are able to take a break or stop entirely with no consequences.
Withdrawing from the research will not affect your ability to participate in the Peer Support
Program. | also want to remind you that | will be recording the interview and transcribing it for
analysis.

Do you have any questions about the research or interview process before we begin?

The questions focus on the workshop we just completed but there will also be space to share
your experience through the whole process!

1. How was your overall experience in participating in the workshop?

2. How do you feel about the addition of an actor to role play with, compared to role playing
with fellow volunteers?
a. Do you wish there had been more or less role-playing scenarios?

3. How would you rate your confidence levels in having one-on-one sessions before and
after the training (1-5: 1 = none, 5 = very confident)?

4. We had previously worked on active listening and empathy, when doing the role play
were you able to apply those skills to the scenario? If not, what can we do to improve
your confidence in using those tools?

a. What were any new skills or tools you learned during the role-playing training
workshop?

5. Do you feel prepared to provide peer support to students?

6. Are you comfortable referring students to counselling or other forms of support if
necessary?

7. How applicable did you find the pre-roleplay discussions to becoming a peer support
volunteer?

8. What was the personal value for you in participating, are these skills you would foresee
using in other situations?
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9. Were there any challenges with the experience? For example, any feelings of
stress/distress, or anything else you found challenging?
a. What can we do to better support challenges and distress in the workshops?

10. Is there anything in the format of the workshop that you would change?

11. Is there anything else you would like to share about your experience in the workshop or
your experience throughout the entire process?



